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THE ANALYSIS OF THE CRITERIA
OF THE UKRAINIAN IELTS VARIANT

The article studies the correspondence of the international IELTS test to the criteria of the World
Englishes Paradigm and contact variantology is discussed in this paper. English is the global contact
language that is used in Europe as a Lingua Franca. English is one of the top studied foreign languages
as in Ukraine so abroad because Ukraine is located in the European region and international
relationships develop rapidly using the English Language. Receptive communicative competence
such as Listening and Reading is analysed based on IELTS manuals. It is argued that grammatical
and lexical structures in the training materials are selected adequately but the content reflects current
migration processes, contexts of language use, and different accents of English from the viewpoint
of native speakers in English-speaking countries.

Most of Ukrainians go to European and/or to Eastern countries it would be acceptable for them
to hear how to speak in Italy, Germany, Portuguese, but not only in Britain. Even if the authors
of the IELTS study materials included in the textbooks audio recordings in American, Australian
or Canadian accents it is expected that Ukrainians would go to the USA, Australia or Canada,
however, the reality differs. There would seem to be that the analysed materials are composed using
the English variants however they are British. Just a small quantity of Ukrainians may go to Great
Britain and will communicate in British accents there.

The analysed textbooks are formally modified because the authors included audio recordings in
different English variants but only of the native speakers and text about the reality of the British,
Australians, Americans, and Canadians. However, this formal approach is relevant neither to
Ukrainian reality nor to the concept of the World Englishes Paradigm by which English speakers are
classified by functional nativeness and genetic nativeness.

It is a fact that IELTS tasks are the same throughout the world for all modules on a test day. The
test developers get the objectives and socio-professional information of applicants. However, this
information does not influence the content of the exam. As a result, the analysis of the IELTS materials
does not meet the aims and needs of test takers. The main presumption is that national IELTS test
centers should introduce modifications according to the national and vocational status of test takers.

Key words: lingua franca, World Englishes Paradigm, English as a lingua franca, IELTS testing
materials, local variants of English.

The core problem of the issue. This paper
is devoted to a research at the intersection
of sociolinguistics, the World Englishes Paradigm
and methods of teaching the English Language (EL).
There are tendencies in current sociolinguistics of EL
which are directed at the study of localized usage
norms of EL and language systems in the global
linguistic situation of the late XX — early XXI century.

The polycentricity of EL in that period caused
the appearance of a new field: the World Englishes
Paradigm foundations were laid by the Indian-
American sociolinguist Braj Kachru who divided
English variants into three circles on a territorial
basis. The Inner Circle includes countries where
English is the native language; the Outer Circle
includes post-colonial countries, where English
is the second language and the Expanding Circle
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belongs to the countries where the English language
is studied as a foreign language.

Analysis of recent research and publications.
There are many sociolinguists who study World
Englishes (WEs). E.g. Jennifer Jenkins (Great
Britain), Sandra L. McKay (America), Barbara
Seidlhofer (Austria), Anna Mauranen (Finland),
Sandra Mollin (Sweden), Zoya Proshina (Russian)
and many others study EL as an International contact
Language which is some kind of English as a Lingua
Franca (ELF).

Since the World Englishes Paradigm is a new
research field there are many problems in the study
methods, opposite views and contradictions in
terminology. Researchers object against the idea
of British and American English variants being used
as an International Language because a language is
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shaped by its users and the quantity of the worldwide
English users is superior to the quantity of native
English speakers therefore it gives a reason to accept
anew variant of English as a contact language or ELF.

The importance of the research is caused by
the widespread status of European English (EE)
as a second language in Ukraine, the processes
of rapprochement with the European Union, where
English is used as a contact language. In addition, there is
a lack of the holistic and systematic coverage of problems
of the regional European English variant and the Ukrainian
variant coexistence, in connection with the functioning
and teaching of a certain English version in the works
of Ukrainian and foreign authors that we know.

The functioning of English as a second language
in certain regions creates new characteristic features
that can be used by the local society. In such language
environment, a new variety of English requires further
theoretical and pragmatic study. These issues are
extremely interesting to research for the author of this
paper who took the International English Language
Testing System (IELTS) and is closely familiar with
emerging Ukrainian English variant.

The aim of this article and the tasks. This paper
aims to substantiate the necessity of the national
diversification of the language competence of English
as a second language in accordance with the trends of its
functioning in the European linguistic continuum using
the critical analysis of practical materials for I[ELTS.

In order to achieve this aim, the following tasks
are performed:

1. To reveal the theoretical aspect of the criteria
for identification of English as a second language in
the European language situation from the position
of the World Englishes Paradigm;

2. To determine variantological and functional-
pragmatic characteristic of the methodological
approaches in the IELTS test;

3. To analyse factual material of the training
materials of the Listening Module and study materials;

4. To analyse factual material of the General
Training Reading and the Academic Reading Module.

The outline of the main research material.
The definition of the World Englishes Paradigm
was introduced by Z. G. Proshina. The founder
of this linguistics field was B. Kachru which is studied
the current World English variants as a mother tongue
for its native-speakers and as a foreign language for non-
native speakers and their functioning [2, p. 184—185].

Braj Kachru understood the fact that EL means
thegloballanguagecontinuumanddifferentphenomena
interacting within it. That is why he suggested that EL
as a language for a huge number of people who are

not native speakers is not standardized phonetically,
grammatically and lexically by EL of Great Britain or
the US [14, p. 21-22; 15, p. 19-20].

The classification of B. Kachru was based on
the idea of English as a language that originally
belonged to native speakers and was perceived by non-
native speakers as a second language and/or a learners'
foreign language. Organising the variants of EL in
the framework of the concept of “World Englishes”,
B. Kachru had proposed an original and functional
model of English expansion [14, p. 11-36], in which
its varieties are divided into three categories.

In B. Kachru's model, the World Englishes are
located in three concentric circles, where the core,
1.e. The Inner Circle includes the United States,
the United Kingdom and other countries where EL is
the national language. The variants of the Inner Circle
have endonorms, i.e. their own standard used in all
areas of society [5, p. 107]. B. Kachru called the Inner
Circle norm-providing.

The second, the Outer Circle, embraces
the countries which are associated with the British
colonial empire historically. As Z. G. Proshina says,
these variants have a wide range of social functions,
including the function of interstate communication
and the second official language of the country,
supported by the institutions of the state, serving
the administrative and legal, educational and cultural
spheres [5, p. 107].

Inthe third, Expanding Circle countries are presented
where English is not an official language but performs
certain cultural and political functions focusing mainly
on external communication serving as an instrument
of interethnic and intercultural communication. EL
appears in the speech of its users as a result of school
education, but not as a result of learning in a natural
communicative environment. B. Kachru calls these
variants performance varieties [5, p. 107].

Until the second half of the XX century, EL
of non-native speakers was still considered from
the perspective of two samples, British or American.
This idea was based on the theory that each language
is the identifying property of its speakers who
have a priority to establish its norms and standards
[3, p. 84-85]. The linguists were interested in English
as a Native Language (ENL) — British, American,
Australian, etc. [1, p. 12-13, 15; 6; et al.; 17; 26; 28;
29, p. 10-12; 31], and there was the opinion that the rest
of the world study English as a Foreign Language
(EFL) or English as a Second Language (ESL).

However, EL went beyond the limits not only
of the original national borders but also beyond
the English-speaking world, and the native speakers
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of new EL variants obtained the “proprietary rights”
and legitimation of their regional norms and standards.

ELF functions as a contact language to meet
communicative needs in international relationships
of the speakers regardless of their being native or non-
native speakers. The current classification of English
speakers by functional nativeness and genetic
nativeness gives a new understanding of English
pragmatic characteristics.

According to the model of B. Kachru’s three
circles, European countries are in the Expanding
Circle, however, the number of English-speaking
Europeans significantly rises every year. That is
why researchers assume that the Expanding Circle
is developing. It is obvious that English has become
the Lingua Franca of Europe.

The most recent European researches show
growth of the number of people who use English
as a first language for communication with native
speakers as well as a Lingua Franca with non-native
speakers [17, p. 18]. The current language situation
in European countries proves that bilingualism
of English and another language has become popular
since non-native speakers of English steadily increase
in numbers [13].

The opening of the borders of post-soviet countries
beganthe developmentofintercultural communication
with almost all countries of the world. External
factors such as international trade relationships
and European integration influence the wide spread
of EL as a second language in Ukraine.

Professor Laada M. Bilaniuk of Washington
University states that since Englishisa global language
it is used as a contact language for international
relations between Ukraine and the worldwide
English-speaking society. [10, p. 183]. However, this
might be a controversial opinion judging by the fact
that there are still many niches of social Ukrainian
life where the use of English is inferior.

A Ukrainian researcher V. A. Radchuk observes
significant changes in the Ukrainian language
and considers that the reason of the recent process
as free access to exchange information and Internet
causing borrowing, code-switching, and interaction
of several languages in one communicative area
[7, p. 54-55].

There is widening of borrowings from English into
Ukrainian advertising, media, trade and organization.
Undoubtedly, it is possible to state that there is a great
influence of English on the Ukrainian language.

Professor N. F. Klimenko distinguishes anglicisms
and neo-borrowings. She qualifies them as barbarisms
or foreign words used in the original phonetic
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and graphic form of the original language and not
adapted in the Ukrainian language system [4, p. 13].
O. V. Babenko studies the process of assimilation
of anglicisms in Ukrainian and claims that “when
a word has been borrowed, it becomes integrated into
the receiving language with varying extent.” [9, p. 47].

Viktoriya Polyarush shows that among frequently
borrowed words used in youth slang there are:
‘message’, ‘nick’ and ‘to crack’ in the IT area; ‘party’
(representing music and entertainment); ‘trend’
(fashion area); ‘crazy’, ‘traffic’ and ‘boy-friend’
‘sound’ and ‘trash’”. [17, p. 117].

The following examples that are presented by
a Ukrainian researcher Y. O. Molotkina demonstrate
the impact of borrowings upon the speech
of Ukrainians. “ Hampuknan, s npuxomxy B odic,
KJIiHIHT-MeHeqKep 3axBopina. Okeil. S 3ycTpivato
cmiupaiiTepa i KomipaiiTepa, BOHU MEHI TOBOPSTh
«ain-yapt OpynHMiA, € TIABKH BanTOOPD».
A roopro «Kamon! fIk Bu Mo)keTe BOPKaTH, KOJIU
y Bac Hemae macT-xeBcrady?» — Bubaure, a Bu
3apa3 sIKOr0 MOBOIO ToBopmwiu?» [11, p. 95].

According to Z. G. Proshuna, such deviations are
gradually fixed in oral and written forms of discourse
in different areas of activity turning into innovations.
Some part of them is regarded as typical mistakes
of the usage deviations indicate certain trends in
changing the norms of EIL [6, p. 126].

Since a language is a dynamic process and English
as a global language that is used in Ukraine as a contact
language its impact on Ukrainian is obvious. In its
turn, Ukrainian influences English. In accordance
with the World English Paradigm, we may say that
the Ukrainian variant of English is being formed
and V. Y. Parashchuk calls it “Ukrlish” 8, p. 401].

Examples of English word usage in Ukraine demon-
strate the influence of mental thinking on the attitude
toward the English language in Ukrainian society.

In Ukrainian sometimes the trade centre is called
amall. In a huge trade complex, there are such names
on signboards as ‘“Megasport”, “Intertop”, “Moyo”
for shops and departments. They are written in
English. Also, there are transliterated English words
in the names of firms on their signboards written by
Ukrainian letters like “Electro Prom”, “It-Poltava”,
“Auto Best Group”, “Holod Max”. These names
may consist of Ukrainian words written in English
letters. In Kyiv, there are such names on signboards
of supermarkets, social buildings and firms like “Art
Mall”, “Lavina Mall”, “Ocean Plaza”, “Sky Mall”,
“Stereo Plaza”, “Kiev Expo Plaza”, “Fashion Cake”.

These numerous examples testify that in Ukraine
the attitude of people toward the English language
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is positive. Moreover, these facts suggest that
the English language exercises significant influence
on the life of Ukrainian society. In Ukraine, it is
prestigious to study languages and primarily English.

Since English became a language of international
communication and because of the increase of cross-
cultural relationships, a significant amount of people
leave their home countries with the intention to
study or work in foreign lands. Different Universities
and organizations of all English-speaking countries,
however, require a certain English level proficiency
from all their applicants or candidates.

One of the famous international English language
tests is IELTS that was developed in order to evaluate
accurate candidates’ English level.

The basis of the IELTS test has been set in two
versions (Academic and General Training) and four
modules (Listening, Reading, Writing, and Speaking)
for each part of the test. The content of IELTS was
not significantly changed since its formation. In
1995 specific writing and reading modules were
assimilated into a single module for each [16].

In order to understand the standards which are
used in principles of evaluation of the test results
demonstrated by testing system (IELTS) it is
necessary to characterise what CEFR is for IELTS.
The advantages of CEFR, working principles, three
directions, the aims, two dimensions, and six levels
of English language knowledge are discussed.

This research examines textbooks by the scheme
which aims at discussing the four points: theme
ofthe audio recording, sentence structure and vocabulary.

To substantiate the necessity of diversification
of the receptive communicative competences is one
of the main tasks while analysing the materials. The
comparative method is applied in order to examine
these communication skills.

The study materials are presented as a series
of textbooks including the Student’s book, Workbook
and Teacher’s Book. The Student’s Book consists
of 12 units that include a review section after
every second or third units. Since the receptive
communicative skills are examined within this
paper, the Listening and Reading parts of this study
material are presented. According to the Teacher’s
Book to this course, the section Bridge to IELTS is
a guidance which teaches learners how to perform
types of the IELTS task. The Living to IELTS
feature teaches key functional language related to
the Speaking test [12, p. 5]. However, the Listening
part of this textbook is related to this feature as well.

The grammar section focuses on meaning, use
and form that are drawn from reading and listening

texts [12, p. 4]. The parts of speech, morphological
words structures and lexico-semantic groups are
similar in both the reading part and in the listening
part of this textbook.

The syntactical structures of the content of this
study material mostly are not challenged because
complex sentences are short and the proportion
of them does not complicate the whole understanding
of the materials. The content of this textbook is
composed in accordance with the concept of the World
Englishes Paradigm. However, the part of the text
recording which was pronounced in the Brazil accent
was repeated in British or Arabic accent in the Living
to IELTS section.

The “Road to IELTS” Academic Reading Practice
Test 1 by the British Council is analysed. This material
consists of one original test of the Reading Module
including three reading passages to demonstrate
examination papers on a test day in order to introduce
them to candidates in advance. The first page is
composed of an instruction to candidates and some
information about the tasks.

The themes of three texts vary from chronobiology,
the theory about the triune brain to the process
of'the extraction of helium and its shortage. These texts
are written in the types of non-fiction essays and are
represented in semantic spheres such as medicine,
nature, science. There is a variety of the types
of sentences e.g.: Simple sentences: “This can take
many forms.” [18, p. 2], “The loss of helium on Earth
would affect society greatly.” [18, p. 11].

The analyses show that the themes of these
texts are challenged sufficiently. If a person is not
familiar with the ‘Triune Brain’ theory s/he might
have challenge in understanding the whole content
of the text and the questions.

The vocabulary that is used in all three texts is more
formal, compared to its similarities in the questions.
The first text consists of less special words, compared
to others. However, there are two question types in
the first and second reading passages, compared with
the third passage.

To sum up, this training material is appropriate
for the learners who would be able to understand
the content of the test, see the principles of structuring
and use their knowledge to prepare for the examination.
However, these samples of the tests are not compiled
according to the regional European English variant.

Conclusions. The present study was conducted in
order to examine the training materials and textbooks
which are used in Ukraine for preparation to the [ELTS
test. The research demonstrates that 1) the receptive
communication competences (Listening and Reading)
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are presented in the training materials paying attention to
the content, its themes, and types of sentences, grammar,
morphological word structures, and vocabulary;
2) the growth of challenging in number of paragraphs
and types of sentences in the texts of Reading section
and transcripts of Listening sections is evaluated by
the quantitative method; 3) the qualitative characteristics
of tasks and exercises are discussed basing on the analysis
of the texts and transcripts.

The analysis shows that the content of the materials
is not appropriate. The difference is that the content
of “Road to IELTS” consists of the British variant
of English and “Bridge to IELTS” consists of other
English variants as Australian, Brazil, Chinese, etc.

Different accents are included in these textbooks for
those people who are going to China for work and to
Great Britain, Australia or the United States and will
meet there Chinese, Brazilians, etc. It is implied that
candidates will study in Britain or in the USA.

Ithas found thatthe model of offering identical tasks
does not take into account the concept of the World
Englishes Paradigm. It is argued that the criteria
of complex variantology could be rationally used
for the preparation of Ukrainian test applicants
and it would be appropriate to diversify the test tasks
according to the national variants of English, in
the context of the variants of English where the test
is taken or considering a socio-professional purpose.

Thus, a new approach to the English testing system
in Ukraine is presented. This method is based on
the existence of the great variety of English variants
and it is offered to take into account these English
variants in testing procedures.

Therefore, taking into consideration the concept
of the World Englishes Paradigm, we suggest that
the content of the IELTS test should be modified

considering the specific features of the Ukrainian
variant of English and according to socio-professional
purposes of applicants.

In order to achieve the modification of the IELTS
test the following proposals are being brought forward:
(1) According to the concept of the World Englishes
Paradigm, the content of the Listening and Reading
Modules should correspond to the national variants
of English where the test is taken. Thus, for
the Ukrainian candidates, texts and audio recordings
should be in the Ukrainian variant of English.

(2) The audio recordings of the Listening Module
should offer not only presentations of native English
speakers in British and Australian accents but also
include a range of German, Polish, Portuguese,
Dutch, Chinese etc. accents of functional native
speakers equally.

(3) The first four texts of the General Training
should be about general themes and be the same for all
candidates, but the fifth text should presuppose a right
of choice of five options which cover the interest
of the most spheres of Ukrainian job-seekers abroad,
e.g., about housekeeping, agriculture, building,
nursing and catering.

(4) The Listening module should be modified as
the General Training and Academic Module with
an account of the functional-pragmatic approach
of a candidate’s occupation and his/her aims which
reflect the information from the application form.

Modification of the test IELTS according to
the Ukrainian variant of EL, however, remains opened
and could not be solved now. Since the Ukrainian
variant of EL is not norm-formatting and the period
of the formation of it is in a process of development.
The perspective of the further study is the analysis
of the formation criteria of the Ukrainian variant of EL.
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Pycakosa O. O. AHAJII3 KPUTEPIIB YKPATHCBKOT'O BAPIAHTY TECTY IELTS

Y ecmammi ananizyemuocs 6i0nogionicms MidcHapooHoi cucmemu mecmysanus aneniticvkoi moeu [ELTS
Kpumepisam Konyenyii eapianmis ceimosoi ameuiticokoi mosu (AM) ma xoumaxmmuoi éapianmonocii. Peyen-
MUBHT BUOU MOBILEHHEBOT OISTLHOCHI, MAKI K ayO0il08AHHS A YUMAHHSL, XAPAKMEPUIYIOMbCSL 2PaAMAMUYHUMU
i1 nexcuunumu cmpykmypamu AM, npeocmaenenumu ¢ niopyunuxax IELTS, siki ¢hopmanvro sionosioaioms
CYUacHuM miepayitinum npoyecam, Koumekcmam suxopucmanus AM i pisnum akyenmam AM 3 no3uyii nHocis
MOBU 8 AH2IOMOBHUX KPAIHAX, ajle CKIA0 YCiX Mamepianié He 8ionosioac po3eumxy J10KAIbHUX eapianmie AM,
30KpeMa yKpaincbkoeo eéapianmy. 3anpononosani winaxu onmumizayii mecmy IELTS 3 ypaxysanusam nayio-
HAIbHO20 Ma NPOQeciiinozo cmantycy iCNUMHUKIG.

bBinvwicms ykpainyie ioyms 00 €esponeiicokux ma/abo cXionux Kpaiu, 0Jist HUX OVi0 Ou nPUtiHAMHO Yymu, K
eoeopumu 6 Imanii, Himeuyuni, [lopmyeanii, ane ne nuwe y Benuxoopumanii. Hagimo axwo asmopu naguaio-
nux mamepianie IELTS exnmoueni 0o ayodiozanucié niopyuHuxie 3 amMepukancbKumu, aGCMpaniiCoKumMu 4u
KAHAOCOKUMU AKYEHMAMU, OYIKYEMbCAL, wo yYKkpainyi noioymo 0o CILLIA, Aecmpanii wu Kanaou, npome peans-
Hicmb 8i0pizHsembcs. [Ipoananizosani niopyuHuky oQiyitino 3miHeHi, OCKLIbKU a8Mopu GKIIOYUIU Ay0i03a-
NUCU 8 PI3HUX 8APIAHMAX AHSAINCLKOL MOBU, alle auwe HOCIi8 MO8U Md MEeKC NPo peasibHicmb Opumanyis,
ascmpaniiyis, amepukanyie ma kanaoyie. OOHax yeil Gopmanvhull nioxio He MA€ 6iIOHOWEHHS HI 00 YKPAiH-
CbKOI OlticHoCcmi, Hi 00 KOHYenyii KOHMAaKmuoi 6apianmonoeii, 32i0H0 3 K00 HOCIL AHNICbKOL MOBU KaCUi-
KVIOMbCsl 30 PYHKYIOHATLHOIO NPUPOOOIO MA 2eHEMUUHOI NPUPOOOIO.

@axmom € me, wo 3agdanns IELTS oonaxosi y ecoomy ceimi 0ns 8cix mooynie y mecmoguti oetv. Po3-
POOHUKU mecmie ompuMyioms Yiii ma coyianbHO-npogeciiny iHpopmayito 3as6HUKIE Ni0 Yac peecmpayil.
OoHnax ys ingpopmayis ne eniusac Ha smicm icnumy. 30a€muvcsl, Analiz08amHi mamepianu CK1adaomscs 3 8UKO-
PUCMAHHAM AHSTIUCLKUX 8apianmis, npome GOHU Opumancoki. Jluule nesenuka KiibKicms YKpainyie mooice
noixamu 0o Beruxobpumanii ma cninkysamuce mam i3z OpumaHCoKUMu aKyeHmamu.

Ax peynomam, ananiz mamepianie IELTS ne 6ionogioac yinam ma nompedam yuacHuxie mecmy8anHs.
OcHosHe npunywents noaseae 8 momy, wo Hayionanvui mecmogi yenmpu IELTS nosunni énocumu 3minu 8io-
NOBIOHO 00 HAYIOHANBLHO20 MA NPOGPECTIIHOLO CIMAMYCY VUACHUKIE MeCmy6aHHs.

Knwouoei cnosa: nineea gpanka, KOHMAKmua 8apiaHmono2is aueiiicbKoi MoGu, MIJCHAPOOHA cucmema
mecmysanns IELTS, AM sx ninesa ¢ppanka, noxkanizosani eéapianmu AM.
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